Because there is no published research on the connection between improving educational effectiveness and school social work services, an inductive content analysis method was used to begin to organize data, identify constructs, and build a framework to describe themes extrapolated from the first wave of RTT annual reports that might guide the school social work community's efforts to be on par with current federal requirements to document performance accountability. Using this method, a review of the year 1 (2010 to 2011) reports for the first 12 RTT grants was completed. Following is a brief summary of the results under the reporting category "Improving Teacher and Principal Effectiveness Based on Performance." Only information specifically included in the report was tabulated.
Implementation of Evaluation
After the first year of the grant, and based on the details provided in the reports, it is clear that half of the states intended to begin the full implementation phase during the 2011-12 academic year (n = 6). The remaining states (n = 6) would still be focusing on the development and implementation process itself. All state reports mentioned evaluation of teachers (n = 12) and principals (n = 12); however, a few also included plans for evaluating school personnel teaching grade levels or subject areas (for example, keyboarding) that are not included in state testing, referred to as non tested grades or subjects (n = 4). Only one state specifically identified school social workers in its report.
Evaluation Measures
Some states (n = 2) had developed teacher and principal evaluation measures before the application. States that did not have an existing evaluation instrument used a statewide workgroup (n = 3) or an outside consultant (n = 3) to assist in the development of an evaluation measure. Once an evaluation instrument was developed, many states (n = 6) allow school districts to either use the statewide instrument or a state Department of Education-approved alternative.
Components of Evaluation Measure
The extent to which states used different components to evaluate performance was consistent.
Methods of evaluation included observation (n = 9), student achievement measure (n = 9), student growth measure (n = 8), self-assessment (n = 2), artifacts/evidence (n = 1), and student survey (n = 1). Some states mentioned specific weights they will place on different measures: teacher evaluation, 50 percent (n = 4); student growth, 50 percent (n = 2); student growth, 35 percent (n = 1); student achievement, 15 percent (n = 1).
Student growth and achievement are measured by change in state test scores in areas such as reading and math. It is based on individual changes from year to year. States define how many years-for example, two years (n = 1) or three years (n = 2)-of data are required to measure student growth. Use of student growth indicators for nontested grades or subjects was mentioned by a few states (n = 3). Some states indicated that school-level data (n = 2) and cohort data (n = 2), rather than classroom-level data, would be used to evaluate these school personnel.
Evaluation Training
There is limited information about the extent to which training for evaluators is provided. Training was mentioned in some reports (n = 4), and a certification exam was also mentioned (n = 1). One state indicated that evaluation guides are posted on the state Web site. There was even less information provided about who will actually conduct the evaluations. One state noted that the principal, assistant principal, or others in administrative leadership would conduct the evaluations. It is anticipated that year 2 reports will include more detailed information.
Use of Evaluation Results
States indicated that they will use the results of the evaluation protocol to determine retention (n = 4), termination (n = 4), tenure (n = 3), compensation (n = 4), and contents of the individual professional development plan (n = 4).
IMPLICATIONS FOR SCHOOL SOCIAL WORK
The lessons learned from reviewing the evaluation section of the RTT Year 1 Grant Reports indicate that school social workers need to focus on five areas: (1) implementation of an evaluation process, (2) development of relevant evaluation measure, (3) identification of components of the evaluation measure and prescribed percentage of these components, (4) the role of student growth and achievement measures, and (5) training and preparation for evaluators of school social workers.
Implementation of Evaluation
School social workers and state school social work organizations need to become aware of efforts to develop and implement evaluation processes in their states and districts. Both practitioners and state organizations should become actively involved in the process to ensure its relevance to student instructional support personnel.
Evaluation Measures
School social workers must work with state school social work organizations, NASW chapters, and the School Social Work Association of America (SSWAA) to acquire samples of these rubrics and related assessment tools. Furthermore, it is essential for school social workers to access these existing rubrics and proactively help edit them to reflect the role of school social work in their districts or to endorse existing rubrics.
Components of Evaluation Measures
School social workers should be prepared to respond to the requirement that 50 percent or more of the evaluation criteria include student growth and student achievement measures. There needs to be a clear logic model for the type of student data to be included in the performance evaluation, including the question of whether cohort-or school-level data may be used as part of the evaluation criteria.
Training of Evaluators
Because many states are in the early stages of the development and implementation process, it is an ideal time for school social workers to indicate their interest in being trained in the evaluation process. Ancillary issues to be explored include whether serving as an evaluator changes one's employment description, changes the number of schools served, or offers additional remuneration.
GRADUATE EDUCATION IN SCHOOL SOCIAL WORK
Included in RTT Request for Proposals is the development of a Teacher Preparation Program Report Card. A couple of states (n = 2) indicated that they intend to publish university preparation program report cards based on the evaluation results of school personnel. Graduate schools of social work may not be aware of this intent, and, therefore, those offering school social work specializations need to align education and licensing competencies in the areas in which school social workers will be evaluated. If these competency areas have not yet been identified, graduate schools of social work should work with practitioners and state school social work organizations to help define the competency areas for the stateendorsed evaluation rubrics.
NATIONAL EVALUATION OF SCHOOL SOCIAL WORK TEMPLATE
There are two main teacher performance evaluation measures (Danielson, 2007; Marzano, 2007 (2011) asked the field to consider developing a rubric that was structured like the Danielson framework and then conduct research on the effectiveness of this measure for school social workers. In an effort to align social work services with the culture and climate of schools, the SSWAA, in collaboration with a team of school social work faculty and practitioners, has developed a tool modeled after the Danielson framework that districts and state departments of education can adapt as a school social work performance measure (see Table 1 ).
The Danielson (2007 Danielson ( , 2011 ) framework evaluation measure adapted for the field is divided into four domains consisting of a number of elements that can be used to determine that a school social worker's performance is evaluated to be unsatisfactory, basic, proficient, or distinguished. The elements (specific observable/measureable skills) are intentionally broad to allow school social workers and school systems to detail how an element is best demonstrated in a specific practice setting.
Themes visible in each of the four domains are practice in a multitiered framework, use of evidence-informed interventions, use of data for decision making, and involvement of the community and family in service delivery. The first of the four domains is Planning and Preparation. In this domain, the adapted rubric will assess the school social worker's ability to prepare for the school year and for ongoing changes in the school year. Skills under this domain include conducting a needs assessment, identifying community resources, and being prepared to implement multitiered interventions. The second domain is Contexts for Learning, which encompasses contributions to strengthening the culture and climate of a school to support positive academic outcomes for students. Skill areas assessed under this domain include cultural responsiveness and building rapport with school personnel. The third domain is Service Delivery and Resources and is the most visible domain of school social work. The use of multitiered interventions, specialized services (for example, crisis intervention, consultation), use of data to select interventions, and efficient and effective use of time and school and community resources are assessed in this domain. Finally, the fourth domain is Professional Responsibilities. This domain includes compliance with the NASW Standards for School Social Work Services (2012) and Code of Ethics (NASW, 2008), obtaining and retaining appropriate licensure, accurate documentation in service delivery, and seeking ongoing professional development.
This adaptation of the Danielson framework rubric evaluation measure has been presented at the Annual Program Meetings of the Society for Social Work and Research (a special interest group in school social work); SSWAA; and the SSWAA DC Leadership and Policy Development Institute, where copious feedback was given on the evaluation measure. In each instance, the tool was revised on the basis of comments and critiques offered. Although only the domains are provided in Table 1 , it is anticipated that both a draft of the domains and all elements will be distributed for public review by SSWAA in spring 2013.
CONCLUSION
In an era of professional accountability, school social workers must take a prominent role in the development and implementation of performance evaluations for their work. School social workers will strengthen their position in school systems when they document their impact on academic and behavioral student outcomes and standardized measures of educational growth and when a national evaluation of school social work services 
